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INTRODUCTION 
To the beginning school counselor, the question of counseling 
effectiveness is probably one of the most important questions that 
he will consider. "Will I be effective, will my clients respond, 
will I actually help any of my clients?" These and several other 
questions will enter the mind of the counselor who must now put 
into practice the theory he has learned. 
This paper is written to help answer some of these questions 
for this counselor. It seems to me that one cannot truly evaluate 
counseling effectiveness unless he has had ample opportunity to 
follow his clients very closely for many years. This, however, 
is not the case, I have had neither the opportunity or time to 
follow any of my cases to gather evidence to prove or disprove 
the effectiveness of any of my counseling techniques. However, 
I will carefully evaluate my thinking in terms of choice of 
theory and technique. This will be the examination of my counseling 
soul, so to speak. I will trace the logic I have used in arriving 
at ny present position and try to show some of the apparent failures 
and successes I have had using client-centered therapy. 
When one reads the literature related to this field, he should 
be quick to realize that counseling, psychotherapy or whatever, is 
not the scientific endeavor that many other disciplines are. Those 
of us who are just entering the field do not have the depth of 
research or exoerience of others to rely upon, such as those in 
medicine, etc. Our field is new, and the thinking of the masters 
is relatively new, and in many cases ever changing. Much is going 
on, we are struggling to become a recognized profession, this will 
never happen unless each and every one of us who enters the profession 
attacks the problems of our work with active thinking. We cannot 
afford the luxury of resting on the laurals of other leaders in 
the field. 
Each of us has the opportunity to participate and even con¬ 
tribute to this new field. Let us not argue over what has been 
done in the past, but evaluate it, discard that which is of no 
use and use that information which is helpful. We certainly are 
not going to agree, this is to be expected, but in our disagree¬ 
ment we can have open and searching minds. There seems to be a 
trend to stop arguments over technique and consider other more 
basic issues. Evidence seems to point out that there is more than 
one way to counsel effectively, so let us accept this evidence and 
go on from here. If two techniques seem to achieve the same end 
result, let us not argue which is best, but set out to improve on 
both. We cannot afford to hop.on the bandwagon of the popular 
trend, for we may find this wagon has no horse as further evidence 
is gathered* 
This paper is organized so that one might generally follow 
the development of my point of view. First the reader will find 
a summary of the literature that has helped shape my thinking to 
have a counseling theory, one must have a base in counseling 
philosophy, this chapter represents the base for my own thoughts 
on counseling theory or philosophy if you will* 
Chapter II deals with the implementation of a theory and 
will demonstrate the areas of experimentation with technique 
that this writer has gone through to date, I have selected four 
cases, each unique in that I attempted to alter my technique 
somewhat and I have reported the results. 
Chapter III deals with some of the limitations that the 
environment might place on counseling effectiveness* This matter 
attitude of school administrators has a direct relationship on 
the effectiveness of counseling and I have addressed myself to 
this point. 
In Chapter IV I have formulated some general notions in the 
form of some implications this paper might have for future counsel 
ing on my part. I will share with you some of the conclusions I 
have come to as a result of this experience. 
Let us now consider some of the points of view represented 
in the current professional literature, for it is here that we 
must begin. 
CHAPTER I 
# 
SOME THOUGHTS ON COUNSELING THEORY 
2 
Much has been spoken, written, and published about counseling 
theory, and a great deal of controversy exists between the different 
counseling orientations. Let us take a very brief look at what some 
in the field have to say about the different theories of counseling. 
The Pepinskys have summarized what they consider to be the five 
major approaches to counseling, and within which most of the individual 
approaches can be categorized. (A) trait and factory theory, (B) self¬ 
theory, (C) psychoanalytic theory, (D) neo-behavioral theory, and 
(E) communications theory. If we were to add to these,all of the 
in-between positions we would have a great many more. In this paper, 
I am not going to consider all the approaches, but rather try to show 
how ity thinking has led me into a certain type of personal counseling. 
Many leaders in the field are warning not to get too closely 
tied to a theoretical orientation, for it may be this tie that might 
be the cause of overlooking something very important coming out of 
another orientation. To become blind to the fact that there is 
probably more than one way to counsel effectively interferes with 
the best possible development of counseling techniques. Tyler states: 
The counselor thus needs many different varieties 
of theoretical concept but for his own confidence and 
peace of mind he needs to have them organized in some way. 
Such an organization, ones own individual personality 
theory, can be a dynamic, gorwing thing with the kind of 
unity that maintains itself in spite of constant modification. 
(11 p. 3)* 
♦References are ordered to concur with numbered bibliography. 
Her thesis is: that as counselors we should not adopt a particular 
theory, but employ the practice of theorizing ourselves. This 
type of orientation is a life long process and onefs thoughts should 
be fluid and ever considering of new ideas. We should adopt new 
concepts as they fit our pattern or modify old ones as new information 
is found and tried through the science of human behavior. This to 
me is not eclectic counseling, for as a counselor, we would be 
confronting the client with a firm, well-thought out system of 
counseling. This is not picking and choosing a technique based on 
diagnosis. Later in this chapter, I will talk about diagnosis and 
its effect on the counseling relationship. 
Let us turn to another frame of reference. Berdie observes: 
That at the present time counselors rarely make 
consistent and regid use of a single systematic 
theory* Rather is our behavior more characterized by 
use of diverse and even contradictory theories.— 
Candj certainly such shifting should not make the 
counselor feel guilty or inadequate—. If a theory 
helps us explain, understand, and predict, it can be 
a useful theory, even if it is not congruent with 
another theory that in other situations may be 
equally effective in predicting or explaining.”(2 p.l8l) 
Even though he is not saying exactly the same thing as Tyler, he is 
pointing up the value that each theory might have in a given situation 
I don*t believe we can ever switch hats, so to speak, as he is 
suggesting, however, I see no reason why we cannot incorporate many 
theoretical concepts into our own theory of counseling. 
It may be that a large percentage of your counseling theory will 
be based on one school of thought and a much smaller amount from 
other theoretical schools. This is not to say that forever the 
percentages will remain the same, for we must pay increasingly more 
attention to the thought coming from research in the behavorial 
sciences. As counselors, I believe we must engage in this science. 
School counselors certainly have ample opportunity to observe and 
contribute to this science, if they will enter this world of activity 
and thinking. This science will grow in leaps and bounds if we as 
counselors will stop engaging in the pros and cons of directive 
versus non-directive counseling and spend that energy thinking instead 
of following* 
One could spend a great deal of time reading all the arguments 
concerning theory, but in iqy estimation be no better off in the end, 
if he did not approach the subject with the thought in mind of 
developing his own frame of reference* 
To develop a frame of reference or orientation to counseling, 
a counselor must operate out of his own value system* It is here 
that I feel the emphasis should be placed in a counselors training. 
1-ly experience has been that when this attempt to consider value 
systems by counselor trainees, that they were criticized by their 
students for not giving them the hows of a technique, but for asking 
them to think of the value systems from which the techniques came. 
I am as guilty of this as many others, for it is out of anxiety that 
I desperately sought the psychological support that comes from 
knowing how the masters in a particular orientation counsel. I 
am afraid that many beginning counselors as well as myself are not 
very willing to give up the first theories that we came into contact 
with, for it is in these that we feel most comfortable. Any intrusion 
upon these ideals would suggest that perhaps we were incorrect in 
assuming that the one school of counseling was the best and none 
of the others had very much to offer. It is this notion that 
we must somehow combat in new counselors. 
Let us look at a slightly different approach to this business 
of counseling. Frederick C. Thorn in his discussion of eclectic 
counseling states: 
“The eclectic approach to scientific case handl¬ 
ing in order to identify etiologic causes and apply 
appropriate therapeutic methods according to their 
indications and contraindications." (10 p.235) 
Mr. Thom is asking in his article, for the arguments about 
theory to be superseded by good, honest scientific research. He 
also advocates that as new data is available to support or in some 
other way improve a technique and its proper use, we as counselors 
should not be blind to this material, but incorporate it into our 
own use. In his discussion of the emphasis that he places on the 
different theories. Thorn says: 
"Our role was simply to attempt an integration of 
all that seemed to be accepted in terms of the accumulated 
clinical experience of our generation and without favor 
or prejudice for any method beyond the known indications 
and contraindications as currently understood." 
He i3 calling in no uncertain terms for this business of counseling 
to become a scientific endeavor. It is then and only then that 
counseling will become the type of activity that will be looked 
upon with favor from other scientific areas, for if we have no 
evidence to support our claims, how else can others act except 
with criticism and doubt. 
It seems to me that Thorn1s suggestion is just a bit optomistic, 
for to choose a system of working with a client that stems from a 
value orientation differing in major ways with yours, would be to 
present attitudes to the client that are false. Certainly these 
false attitudes of yours would be picked up by the client and effect 
your relationship with him. I find myself in agreement with Carl 
Rogers when he states: 
That personal growth is facilitated when the 
counselor is what he is, when in the relationship 
with his client he is genuine and without 'front* 
or facade, openly being the feelings and attitudes 
which at that moment are flowing in him. (8 p.Ul7) 
To accept the eclectic approach without some firm value system is 
to open yourself to the possibility of being a counselor who is 
not honest with himself and, therefore, cannot be honest with 
his clients. 
This question of values is tied in very closely with counseling 
technique, for it is out of your value system that you operate as a 
counselor, I found that at the base of two opposing camps of 
counseling, there were some striking similarities in values. 
However, I must be quick to note, that there were many more dissimilar 
values attached to these basic theories. 
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Let us look at some similarities from differing theories, 
C.H. Patterson has this to say about the values underlying client- 
centered therapy: 
The client-centered approach to counseling and 
psychotherapy is based on the following attitudes 
toward others, whether as clients or persons in 
other relationships with the counselor: 
1, Each person is a person of worth in him¬ 
self, and is, therefore, to be respected 
as such. 
2, Each individual has the right to self- 
direction, to choose or select his own 
values and goals, to make his own decisions. 
Williamson in his article on value orientation in counseling 
makes the point that the client has the right to self-direction 
and must be aware that he has the responsibility of his decisions. 
Both schools of thought have similar goals for the outcome of 
counseling, but looking at their methods I doubt if the outcome 
could be the same. Williamson sees the role of the client as: 
Using himself as a curriculum of learning how 
to understand himself and his complex motivations and 
comply techniques of living, the consequences of his 
behavior, and to correct those techniques which 
produce the responses he does not wish to achieve. 
He also seeks to learn substitute responses which 
bring the kind of results and consequences in his 
life that he desires and which add to his own 
readiness of liberating relationships with other 
individuals, (U4. p.£22) 
These goals do not seem to be strikingly different from that 
of most counseling, whether it be directive} non-directive or 
from any other particular school of thought. The difference in 
value structure of the counselor shows up most strikingly with the 
technique used to achieve these ends. Later in this chapter I will 
refer what I believe will be my goal in counseling. 
There has been a gradual lessening of the arguments about 
counseling technique. Carl Rogers recently came to this conclusion: 
It is the quality of the interpersonal encounter 
with the client which is the most significant element 
indstermining effectiveness. (8 p.iil6) 
You will notice that arguments about technique are not being 
eluded in this statement of his, I believe this to be an important 
statement, and will discuss it again later in this paper. 
We all can agree that the values a counselor holds cannot 
be withheld in a counseling session. If we are to be congruent, 
then this must enter into the relationship. 
For instance, if you feel a person must be manipulated in 
order that he may become more like the counselor wishes him to 
become, this value held by this counselor will show in the techniques 
the counselor will use. To advise the manipulation of external 
factors in order to change internal factors of the client is 
certainly a value choice the counselor must make. To value the 
client as an individual with capacity to grow in the areas of 
weakness is also a value choice that has to be made by the counselor. 
This type of value choice is just as subjective as more directive 
therapy, for the counselor is assuming the weakness to be present, 
and is setting the emotional climate in the counseling session 
that will facilitate growth in these areas, however, this is not 
direct over manipulation of the client. We cannot overlook the 
fact that whatever type of counselor you profess to be, you have 
made subjective value choices before you enter into the counseling 
relationship. 
Let us look at what might be the value outcome of a blooming 
behavioral science. Skinner sees the behavioral sciences as 
contributing to the external control of human behavior, with its 
goals for people to come healthy, happy, secure, productive, and 
creative. He says: 
It is the experimental study of behavior which 
carries us beyond awkward or inaccessible 'principles,' 
'factors,* and so on, to variables which can be 
directly manipulated. (9 p.1059) 
Skinnder is advocating direct manipulation of variables to control 
human behavior toward his goals. 
Rogers agrees with Skinner that the science of human behavior 
is making great strides in its capacity to predict and to control 
human behavior. He does not basically take issue with the notion 
of a behavioral science but asks these important questions: 
1. Who will be controlled? 
2. Who will excercise control? 
3. What type of control will be exercised? 
h. Most important of all, toward what end or 
what purpose, or in the pursuit of what 
value, will control be exercised? 
I feel that the arguments of Rogers and Skinner about the 
control of human behavior strike at the heart of the value system 
the counselor holds. The paper I have been quoting from points 
up very vividly that the counselor must understand his own 
value system and be able to cope with its interaction in the 
counseling session, even though the paper does not treat this 
subject directly. I saw in it definite implications for the 
counselor. The amount and tyoe of control you feel the counselor 
should use over his client will directly effect your counseling 
techniques. 
Roberts basically agrees with the concept of control of 
human behavior, but his point of view is in sharp contrast to the 
usual conception of the relationship of the behavioral sciences to 
the control of human behavior. He views the behavioral sciences not 
» 
being set up to find ways of manipulating human behavior towards 
a preditermeined set of goals, but to helo man find ways to 
defining his own goals in life. Even though his philosophy of 
human nature is in dispute in some quarters, I am going to quote 
his concept of human behavior for it best shows the orientation that 
I hold about man. This quote was taken from Rogers: POSSIBIE 
CONCEPT OF THE CONTROL OF HUMAN BEHAVIOR: 
1. It is possible for us to choose to value man 
as a self-actualizing process of becoming; to 
value creativity, and the process by which knowledge 
becomes self-transcending. 
2. We can proceed, by the methods of science, to 
discover the conditions which necessarily precede 
these processes and, through continuing experimenta¬ 
tion, to discover better means of achieving 
these purposes. 
11 
3. It is possible for individuals or groups to set 
these conditions, with a minimum of power or control. 
According to present knowledge, the only authority 
necessary is the authority to establish certain 
qualities of interpersonal relationships. 
k• Exposed to these conditions, present knowledge 
suggests that individuals become more self-responsible, 
make progress in self-actualization, become more 
flexible, and become more creatively adaptive. 
Thus such an initial choice would inaugurate the 
beginnings of a social system or subsystem in which 
values, knowledge, adaptive skills, and even the 
concept of science would be continually changing 
and self-transcending. The emphasis would be upon 
man as a process of becoming. (9, p.1061) 
Because Rogers is now leaving room for changes in his methods 
and it looks as if he if bending on his concept of theory, it makes 
my position easier to explain. I found that I could not imitate 
the master, but still felt as he did on the value of man. I could 
not bring myself to manipulate directly the behavior, attitudes, 
etc. of my clients. Others will argue that my values could not 
help entering the interpersonal relationship between my clients and 
myself, if this is true, then I am guilty of allowing myself to 
be real with my clients. 
A recent framework which Rogers has suggested seems to me 
to be the best I have read on which to build your own personal 
techniques of counseling. Rogers suggest the following elements 
of a good interpersonal relationship: 
1. Congruence. By this we mean that the feelings the 
counselor is experiencing are available to him, 
available to his awareness, that he is able to 
live these feelings, be them in the relationship, and 
able to communicate them if appropriate. 
2. Empathy. The second condition is the relationship, 
as I see it, is that the counselor is experiencing 
an accurate empathic understanding of his clients1 
private world, and is able to communicate some 
of the significant fragments to that understanding. 
3, Positive Regard. I hypothesize that growth and 
change are more likely to occur, the more that the 
counselor is experiencing a warm, positive, 
acceptant attitude toward what is the client. 
k» Unconditionality of Regard. By this I mean that 
the counselor prizes the client in a total, rather 
than conditional way. (8 p.Ul8-lj21) 
This frame of reference has served my initial attempts at 
counseling. It seems the one could certainly build an adequate 
set of techniques under such a system and still remain true to his 
own values and emotional system. 
What I am suggesting is probably not entirely possible, for 
one's own value system may not allow him to perceive the client 
in this manner. If one cannot accept Roger's notions about 
the way in which one should perceive people, then certainly one 
cannot hope to build a set of techniques consistent with this 
philosophy. This leads me to the next point. 
As counselors we must be aware of the types of values on 
which we operate. One must know himself before he can hope to be 
effective with others. I stated earlier that it was important 
for counselors to start philosophying themselves, but before one 
can do this, he must have examined the frame of reference upon 
which his philosophy will be built. It is upon one's values about 
people that operational technique will be constructed. 
What really makes the difference in a counseling relationship? 
The answer given us by Rogers and his fellow research workers 
seems to suggest that the psychological climate created by the 
counselor really makes the difference, really induces change. 
What they are saying is, if you have these attitudes about people, 
then you will act in a counseling situation consistent with your 
philosophy. It is when you enter a relationship under false 
pretense that creates an atmosphere in which little growth can 
occur. However, I must quickly add that it is the counselors 
perception of the relationship which is important. I am suggesting 
that the counselees perception of the counselor’s attitudes, 
whether real or imagined on the part of the client, is the important 
part of any relationship. 
In the following case studies, I will attempt to point out 
where the clients perception made the difference in the effectiveness 
of counseling. 
CHAPTER II 
IMPLEMENTING AND DEVELOPING A SOUND COUNSELING TECHNIQUE 
Now to review three cases that I handled while gathering 
material for this paper. Several techniques from differing 
schools of thought were used, in an attempt to find a base for 
my own techni qie of counseling. Even though I did not follow 
Rogers exclusively, I tried to follow his notions on congruence, 
empathy, and positive regard. This is to say I tried to be honest 
with my clients, tried to understand what my client was saying 
and feeling, and to accept him as he was. Early in my counseling 
I gave up the practice of advising and directing my clients. 
This practice only led to my frustration and increased anxiety 
on the part of my clients. I noted little or no progress using 
the diagnostic, prescribing type of counseling, in fact in some 
cases it led to complete collapse of the counseling relationship. 
The material on the following pages does not represent 
complete case studies. I feel that it is not important to gather 
all of the information about a client before I can start counseling 
with him. In some cases I knew certain things about a person1s 
history, I include this information for you, the reader, and 
not because I felt it essential to my counseling. As the sessions 
went on, I waited to see if this material was of importance, 
occasionally it was, and many times it was not. 
During the first sessions of counseling, I found it very 
hard not to make subjective analysis of what was troubling or 
causing certain behavior patterns on the part of my clients. 
However, I must quickly add, that this subjective diagnosis did 
not lead to my prescribing for the client or to influencing my 
judgment as to the techniques I choose to use. Perhaps in the 
future I -will find that I can made use of this diagnosis in my 
counseling, it was because of this that I allowed myself to 
engage in this type of activity. 
All of the people in this report are of junior high school 
age, and all were in the eighth grade. Some of the people were 
referrals, however, some came to see me without having been 
referred. 
I have included actual conversations between myself and my 
client in Case No, 3. This information only serves a useful 
purpose insofar as this paper is concerned for illustrative 
purposes. I am not trying to prove or disprove a particular 
theory, only to illustrate to you how my thinking and experience 
has led me to the position I now hold on counseling technique 
and theory. 
CASE NO. 1 
Session 1 
John's initial contact with me commenced with his complaining 
about rumors being circulated about his sister. It seems his 
sister no longer lives in town and rumor has it that she is 
pregnant. 
He went on to explain that since his sister was forced to 
leave the local schools, his family has had a bad reputation. I 
noted that he appeared upset over this. His comment was that this 
reputation was influencing his teachers. He felt they were 
watching anything he did, and "were picking on him" for the least 
little thing. The remainder of the session centered around his 
telling me about all of the things he was being blamed for, and 
that were not his fault. He seemed to have a great need for 
doing this and I did nothing to stop his flow of negative 
comments. 
Ve made another appointment for the following week. 
Session 2 
Before the next scheduled session, he was sent to my by the 
Vice-Principal for being a trouble-maker in class. To console 
the Vice-Principal, I agreed to see John before our scheduled 
appointment. 
Johnfs first comment was that they "were picking on him" 
because of his sister. We discussed this notion and explored 
his feeling about "being picked upon." At no time did he show 
any responsibility for his actions. It was my opinion that no 
useful purpose would be served by my pointing out his responsibility. 
As the session went on, he expanded on his notion that he was 
being "picked upon," and he said he did not want to leave town and 
to live with his relatives. (This was the first hint that I 
received that some other agency might be working on the case.) 
I felt that by this statement, he was also telling me that he 
had a fear of our relationship and it effect on his future. 
I explained to him that he made me feel this way by his 
comments. His answer was that school was responsible for taking 
his sister to court, and he felt the school authorities "were out 
to get" him. 
With this, the session ended and he said he would like to 
return to discuss this further. 
(Note: This reflection of attitude by me was based on 
unconscious communication. I felt he was trying to 
tell me this but our relationship was not such that 
he was able to. His response to my reflection seemed 
to clear the way for further sessions with him.) 
A telephone call from his mother to the Superintendent of 
Schools about John's not being able to take music, prompted the 
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Superintendednt to send me a note to look into the matter for him. 
A conversation with the music teacher, revealed that John was 
expelled for using vulgar language, excessive talking and 
complete refusal to obey the instructor. 
Along with this information, I had a visit from a representative 
of the Society for the Prevention of Cruelty to Children. It 
seemed that they were gathering evidence to bring John's mother 
to court on neglect charges. 
Session 3 
John did not mention the music incident and I did not see any 
need to making an issue over it, if he felt it important or a need 
to bring it up, I was sure it would enter into the picture when 
he was ready to handle it. 
He mentioned immediately that he wanted to remain with his 
mother, and that she was taking "good care of him." I said to him 
that it appeared to me that he felt his mother's ability to care 
for him was being questioned. John said that I wasn't questioning 
her ability, but that the school and others were and he was 
going to "show them." 
(Note: He seemed to me to be saying that I could do 
something about his trouble now that I knew his mother 
was caring for him properly and that I also knew of 
his desire to remain with her.) 
Following this, there was silence for some time. He seemed 
troubled and almost as if he wanted me to tell him that I would 
intervene with the S.P.C.C. I did not reassure him, but instead 
rdected the attitude that he was showing, that everybody was 
against him. He blurted out, "Yes, and I know she ain’t perfect, 
but she’s my mother and I’m not going to leave her. I’ll show 
they that I have good blood in me.” With this outburst, he left 
my office. He said he would "drop in the next time he got a 
change.” 
Weeks went by, during which he seemed to be constantly in 
trouble. He ignored referrals to me and was punished by the 
principal for not seeing me. I did not approve of this arrangement, 
but could not convince the powers to be that he should not punish 
John for not seeing me. 
Session U 
After much prompting from the Vice-Principal, John appeared 
at my office once again. The barriers that were somewhat lowered 
in our early sessions, w ere now higher than ever. The boy had 
every reason to distrust me because of the actions of the administra 
tion. If he didn't see me, he would have to meet some form of 
punishment. 
The entire session was "small talk" and long silences. 
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Session 5 
This session was a carbon copy of Session li. His behavior 
in school was not improving. Daily I heard from the Vice-Principal 
about this boy. I was becoming frustrated with my lack of success 
with the boy. It was at the end of session five that I decided 
to change my behavior. 
Session 6 
I called John in, and explained that the complaints about 
his behavior were still coming in, and that he was doing every¬ 
thing that would lead to his being removed from school. He said 
he was not at fault for most of the trouble, and that he felt, 
however, that he could avoid getting into further trouble. 
(Note: I felt sure that these directive tactics had 
really worked and that I had really reached the boy. 
The logic behind my advice to him was crystal clear to 
me, but obviously not to him. His behavior did not 
improve, and he would not even look at me when we passed 
in the halls. The boy now completely distrusted me, but 
it took this hard lesson for me to realize that logic 
and advice do not work very well for me as a counseling 
technique.) 
Session 7 
Several weeks went by and suddenly John appeared at my office 
again. He seemed very anxious to see me. I had already decided to 
accept him as he came to me, and not to try to change him 
by advice* 
Gradually, his conversation shifted to his home life and 
how it was affecting his chool and social life. 
John said that most of his relatives did not speak to 
either he or his mother. He said he knew that his mother did not 
always make sense in the things she did, but that he wanted to 
remain with her at home. He threatened to runway from any place 
the S.P. C.C. might send him. My comment was that he appeared bitter 
and very angry with the S.P.C.C. His answer was, “No, only I 
donTt see why my relatives want me, they've never paid any 
attention to me before." I said to him, "You're not sure of 
why they want you, only you want to know why now, and not before 
you father died?" He said, "Yes, how come now?—I wouldn't 
like New Hampshire anyway." 
(Note: For the first time in many sessions, John appeared 
ready to examine his life and do some real thinking about 
things.) 
Session 8 
This session centered around his activities in school, and 
he now said he felt some responsibility for being in trouble. 
We talked of the pressure on him at home and about his mother's 
activities and how they affected his life, (Note: The last 
two sessions were both client-centered and John was beginning 
to respond, I did not know where it was going to lead us, but 
John seemed more able to talk about matters that seemed important 
to him,) 
CONCLUSION 
Additional sessions were never forthcoming. Our next 
scheduled session had to be cancelled because of one of my 
clerical duties taking precedence. Shortly after this cancellation 
I had the unpleasant task of stopping a fist-fight—one of the 
participants was John’s best friend. This boy was obviously 
losing the fight, but was very, very angry with me for stopping 
the battle. Both boy^ behavior became worse. The Vice- 
Principal did not take court action because of the lateness of 
the school year. However, he has promised to start action early 
in the fall if this behavior does not improve. 
I attribute my failure with John to several things, but 
the one that seems most obvious to me, is that I let him down. 
He was just beginning to develop a relationship, when my 
actions must have seemed to him to justify his initial mistrust of 
me. 
I truly feel that I did not at all times present to him an 
honest attitude. My switching roles and counseling technique 
seemed to be the thing that disrupted a relationship that was 
just starting to bear fruit. 
CASE NO. 2 
Session 1 
Susan came into my office with tears in her eyes. Between 
sobs, she told me that her classmates were talking behind her 
back, and would not tell her what they were saying. 
She was very upset and would not return to class. I 
explained that I was not in the position where I could excuse her 
from class. She said she understood, but she could not return 
to class with her classmates. She wished I could stop them from 
teasing her and "talking about her behind her back." 
(Notes We made another appointment for two days later*) 
Session 2 
This session started like Session 1. However, soon after 
it began, she shifted topics and said she had two mothers, and 
she really could not confide in her foster mother, "tty mother 
always says Irm at fault when I get into trouble," she said, 
"She never believes me. Irm doing what my real mother says, do to 
others as they do to you." 
I asked her if it was important to her to get back at 
people. She said she was very angry with many people, and was 
trying this theory, but it really wasnft working. 
Session 3 
During this session she spoke of her foster-sister, and how 
she treated her. Susan resented the way she was treated at home. 
"They treat me like a little kid." 
She then changed the subject and told me because she came 
from Lake P. that the kids say she has "bugs." I told her that she 
seemed to resent her home and she said she hated her real home 
and her real family did not live well at all, but that was no 
reason for the kids to say those things about her. 
(Note: The client-centered approach with this girl 
seemed to be leading me in many directions and I really 
had to keep my mind on the job and not try to lead her in 
the direction I was interested in but continue to try 
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to understnad what she was saying.) 
Session h 
Susan came in full of tears over an incident in the cafeteria 
A note she had written a boy had been passed around to all of her 
classmates. Because of the kidding of the other girls, she had 
left the cafeteria. 
This topic was discussed for a very short while, and she 
returned to the home situation with her foster-mother and 
her foster-sister. 
Session 5 
Again in this session, she talked about her homelife. 
We dwelth on this for some time, and then she said that she used 
to lie to her foster-mother, but now she tells her the truth, and 
she still does not believe her. We talked about her feelings 
in regard to this for the remainder of the session. 
(Note: this marked the end of the school year, our 
next session was in the fall of the year.) 
Session 6 
This was our first session since summer vacation, and she 
spoke of spending two weeks at Lake P. She said that at home 
things were no better than at her foster-parents. She spoke of 
many fights with her numerous brothers and sisters, and taking 
the blame for what the other kids had done. She concluded that 
going home was not the answer to her problems. I said to her, 
ffEven at home you seem to have trouble getting along with people? 
She said, "les, I can't seem to get along with anyone." She said 
that she would like to make friends, but as soon as she does, 
someone always has to break up her friendship. I said I wondered 
why this happens. She said maybe if she were in another group, 
she would get along better. 
Sessions 7, 8,and 9 
These sessions were nearly carbon copies of each other. Her 
entire conversation was about how she disliked this particular 
girl and how this girl has made the class hate her. Almost all her 
comments were negative, of the "everybody hates me" variety. 
I felt that this girl was so full of pent-up emotion and 
anxiety, that I did not try to change the subject, but in fact, 
the client-centered approach seemed to bring out more and more of 
her feelings about herself and her environment. 
Session 10 
5. was during this session, that she spoke of a minister of 
a church she attends. The church is not in town, but some miles 
from her home. She spoke of how easy it was to talk to him, how 
much fun she had at the social events that he transported her to. 
In all of our sessions, this was about the first time that 
she had identified herself with a male. During all of our 
sessions, she never mentioned her real father or her foster- 
father, and for the most part, it was always girls that she was 
getting into trouble with. 
This session was one of almost complete positive statements 
by her. This social pleasure she ias experiencing seemed to 
completely change her attitude. 
The apparent manipulation of her away from school environment 
seemed to be doing this lonely girl some good. However, I was 
a bit uneasy about this apparent calm that had come over her, 
and I was awaiting the storm. 
Session 11 
Two weeks went by before she returned to see me again, it 
seemed that one of her foster-brothers had been in contact with 
one of the boys in her group. This phone call was all that was 
needed to set her off again. She was worried about what stories 
might be told about her "behind her back," All the positive 
results of the social manipulation had been erased by this one 
phone call, and she completely engulfed herself in the delusion 
that everybody hated her. 
Sessions 12, 13, lli, 15, and 16 
The topic of these sessions revolved around her present 
homelife and how she was mistreated at home. She did not mention 
her real home, only the one she is presently living in. Again the 
subject of preferential treatment that the foster-sister was 
receiving came up. 
Because of the number of times and the apparent failure I was 
experiencing again, I reverted to directive counseling. My efforts 
were rewarded by failure and a note telling me she would have to 
solve her problems her own way, because she had taken my advice, 
and it just didnrt work. 
(Note: Several weeks went by, and I heard little or 
nothing from her, until she and another girl took part 
in a small fist-fight over a disagreement. She came to 
me in tears.) 
Session 17 
I felt that I must manipulate the environment if I was going 
to make any progress with this girl, so before this session, I 
changed her grouping. This change seemed to relieve some of the 
tension she was operating under. Her entire attitude was one of 
much less emotional stress. 
For some reason of which I am unaware, she started looking 
at herself with objectivity and thought. 
Session 18 
During this session she told me that she had heard I was 
leaving, and was very sorry, for I was about the only one that 
would listen to her. Her attitude about herself and others 
seemed to be changing, and I began to see in her some happiness. 
This was our last session and my only criticism of the type 
of counseling I was using, was that I am not and was never sure 
that I was making any progress with the client. 
CONCLUSION 
Susan presented a case that many times I felt obliged to 
refer. Because of circumstances of availability of assistance 
and attitude of the foster-parents, this was never done. The 
duration of time spent with this girl made me feel uneasy and thus 
I felt impelled to switch techniques in order to expedite matters, 
I do not attribute the change in attitude noted in Susan to the 
overt manipulation of the environment, but to the relationship 
formed previous to this measure. 
This manipulation treated a symptom and I really feel that 
future counseling would be warranted to help her discover the 
cause and to help her handle in her own terms the bases of her 
difficulties. 
CASE NO. 3 
Ray was a new boy in school, he had come from California. My 
initial meeting with the boy came about for scheduling purposes. 
Because he had no records with him, I gave him an Otis for rough 
placement purposes. Ray scored 12+ on the Otis, so subsequently 
was placed in a college division. 
My first impression was one that made me feel that Ray was 
heading for trouble. He seemed to have a very large chip on his 
shoulder, but this could have been a wrong first impression. 
Before long I started receiving notes from Ray's teachers. 
They all said about the same thing, "A smart boy, but not willing 
to work.'* In the meantime, his records arrived from California. 
They read like a novel—-the boy was from a broken home and had 
a past history as a troublemaker* It seemed that every teacher 
he had in California had spent hours writing him up. 
I decided to call Ray in for a conference. 
Session 1 
I explained to him that I had called for him to discuss his 
progress in school. He said he wasn't doing very well, and I 
reflected this statement. His response was ’’Uh-huh.’1 After this 
apparent agreement, he lapsed into silence. During the silence, 
he appeared troubled and asked if he would like to return for 
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another session and talk about it. He said he would return 
and that ended Session 1, 
Session 2 
I greeted Ray and that was followed by silence. After some 
time, he showed me a detention notice he had received. He said he 
didn’t deserve it and spoke very angrily about the teacher* He 
then again lapsed into silence. Ity attempts to reflect feeling 
were answered by "I guess so," ’’Maybe," etc. He agreed to return 
for another session* 
Session 3 
This session was marked with nervous movements on Ray’s part, 
but he maintained his silence. My attempts to reflect the apparent 
emotion he was experiencing again was met by "I guess so," etc* 
Ray did not wish to talk with me during this session* 
Session U 
This session had to be cancelled because of one of my 
clerical duties. 
Session £ 
Ray did not keep the appointment* 
Session 6 
Ray came in to request that he be allowed to drop French* 
We spoke about his reasons for requesting the change, and I agreed 
to take his request to the principal. As a result Ray was allowed 
to drop French* 
(Note: During the next several months, Ray stopped 
coming to see me. His record became worse, marks 
became poorer and he was referred to me by the 
Vice-Principal for behavioral reasons. 
Session 7 
Ray told me the Vice-Principal said he should be getting 
better grades. He asked about the results of his Otis test he had 
taken when he entered school. I spent some time explaining what 
the results meant. He asked me why he wasnrt doing better. On 
this note, the session came to an end* 
Session 8 
(I am going to give you this session in verbatum conversation* 
I had a tape recorder available and will show you how the 
type of client-centered therapy I engaged in operated. 
C will stand for client, and CS for counselor.) 
We opened by talking about his grades and the reasons why he 
doesnrt do better work* 
G I don*t study* 
CS I wonder why it is you don't study* 
C There*s always trouble. 
C I just don't feel like studying. 
CS Because of some trouble you just don't feel like studying. 
C I donrt know what to do—I donTt like to study. 
CS Uh-huh, studying seems to be something you don't care about 
C I don't do homework, don't like that either. I have other 
things on my mind. 
CS Other things seem to interrupt you? 
C Yes. 
SILENCE—the boy seemed in deep thought. 
C Ifd like to do better, but it's too much work. 
C Studying»s a big bother. 
CS I wonder why it is you don't feel like studying? 
C I don't know—there's no place to study at home, 
CS There doesn't seem to be a place at home to study? 
C That's right, 
CS I get the feeling you resent this. 
C I'd probably not do it anyway. 
CS If you had a place, you probably wouldn't do it anyway? 
C Maybe, a little. 
CS I get the feeling you feel this is just an excuse, 
(Note: I read into his remarks something that I was 
thinking and perhaps not what he was feeling. This 
type of response would not have occurred if I had been 
really with him.) 
C I don't know—-probably. 
CS You're not really sure? 
C There isn't anyplace, but I don't know if that would help. 
CS If there were a place—you're not sure if it would help? 
C Yes. 
SILENCE 
C So how come I did so good on the test? 
CS You're wondering about your good test score and poor grades? 
C It probably don't have much to do with school anyway* 
CS You feel the poor grades in school and good test scores don't 
make sense? 
C Yea—how does that figure? 
CS Somehow, it doesn't make any sense? 
C No* 
C Others did good on this test and they do good in school—but 
they study* 
CS You don't appear to think that's the only reason? 
C No. 
C I wonder why that is? 
CS ‘What is it that makes them different from you? 
C They study and I don't. 
SILENCE 
C Anyhow, that's why Ifm here. 
CS You need me to give you the answers? 
C Yes. 
CS What would you like me to tell you? 
C What you would do? 
CS What ITd do would make a difference to you? 
C I guess so. 
CS Other opinions have helped you. 
C I don’t know. 
SILENCE 
C Isn’t there a test to help me find out? 
CS You’re saying to me, there must be a reason and a test would 
tell me what it is? 
C I guess so. 
C I don’t have ambition—that1 s why. 
CS School and ambition seem to be the problems. 
SILENCE 
CS I get the feeling you don’t like school here. 
C Where else would I be happy? 
C Most people I know don’t like school—they want out, 
C My friends and I are alike. 
CS Somehow you and your friends have the same thing in common. 
C YesJ We all got the same problems. 
Session 9 
Ray talked about his father and wondered if he wouldn’t be 
happier back in California with his mother. He spoke of how he 
got into trouble when he was in California and wondered why. 
CONCLUSION 
I felt I was making progress with this boy, until I had to 
break up a serious fist-fight he was involved in. He became very 
angry with me for interfering, and refused any assistance from 
me to help him clean off the blood that covered him. After this 
incident, he and several of his friends that I was seeing stopped 
coming to my office. Evidently, they could no longer trust me for 
I had acted in a matter that made me suspect. It is from this type 
of experience that I deduce that the clients perception of the 
counselor is of utmost importance. The boy now perceived me in 
such a manner that he could no longer operate with me. His perception 
of me had changed and in fact the perception of many of his friends 
with whom I was also counseling had changed. This one incident 
destroyed any effectiveness that I might have had with several 
clients who really needed this type of service. I will address 
myself to this point of counseling environment in the next chapter. 
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CASE NO. h 
John was referred to me by several of his teachers. They 
had noticed a very different attitude concerning his chool work* 
The teachers spoke to me about him and told me that lately he had 
been doing a great deal of day-dreaming and was not doing his 
homework. It was on their request that I first saw the boy. 
Session 1 
John was quite nervous and very polite,when he entered iqy 
office. I explained that he had been called in as a result of 
his teachers1 interest in what he was now doing. He expressed some 
concern over what his teachers thought of him, he was afraid that 
he had been called on discipline reasons. Our discussion centered 
around this topic for a few minutes and then I switched it to 
determine if he would like to enter into a counseling situation. 
John said he would be happy to return and the next appointment 
was arranged. 
Session 2 
This session started with John telling me that he was sorry 
he could not pay attention in class, but that he was very tired. 
(Evidently he felt that he must apologize to me for not doing well 
in class.) He elaborated his reasons for being tired, it seemed 
that he held a job in a local movie theatre that kept him up late 
at night. "This job gets me out of the house," was one of his 
comments. ffy feeling was that he was expressing hostility towards 
his home situation and I reflected this feeling to him. His remarks 
that followed were in the nature of defending his mother and also 
in the nature as to describe the home situation. 
It seemed that he and his sister were living alone with his 
mother and that, "Dad is a long ways away from here." ended 
on this note and the next appointment was scheduled. 
Session 3 
"I don't know what to do," was John*s first remark of this 
session. He went on to explain that he was worried about his little 
sister who was not old enough to be walking the streets at night. 
It seems that the mother had times where she felt she was "Queen 
Mary" and most of the time was only concerned about herself and 
let the children do as they wished. John said that he was 
able to get out of the house to escape her attacks but his little 
sister was not. The remainder of the session centered around his 
anger with his mother, his fear of her attacks and his inherent 
love for her because she was his mother. This boyfs emotions 
were obviously in a state of great turmoil. 
(Note: Between this session and Session I received word 
from the police that John had been caught taking his 
motherfs car for a joy ride at 3 am. A motor vehical 
complaint was lodged because the boy was only fourteen. 
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I contacted the S. P.C.C. to determine if that 
agency was aware of the circumstances. They were and 
told me of many other details. A case was being com¬ 
piled against John's mother on child neglect charges. 
It seemed as a result of the police action, the S.P.C.C 
worker had investigated and found the mother to be 
in need of psychiatric help. A letter had been written 
to the boy's father to determine if the boy and his 
sister would be welcome in his house in the event it 
was necessary to separate the children from their 
mother. His answer was in the affirmitive and he also 
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supplied the information that his wife had been in 
a mental hospital previous to her arrival in this 
community.) 
Session U 
John told me about the police incident and said he really 
did not know why he had done it. We talked for a while about his 
feelings about his home situation and then he told me his father 
had called to see how things were going and also asked if he would 
like to go to Pennsylvania to live. John expressed the thought 
that he would like to, but still felt guilty about turning his 
back on his mother. 
Session £ 
John was still feeling very guilty about wanting to leave home, 
but said his mother was not getting better. This fact made him 
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want to live with his father even more* His feelings of sorrow 
over his mother1s condition was the topic for the remainder of 
this session* 
Session 6 
Again as in previous sessions the boy was not clear on his 
thinking. During the session he seemed to make up his mind about 
what he would do, for his attitude turned from self-pity and pity 
for his mother, to a more positive stand on going to live with his 
father. He said, "I just can‘t stand it much longer, mother is 
really making things hard for me at home. Would you please see 
if you can get in touch with my father and tell him to come and get 
us?" His feelings of guilt were lessening and he was sure his 
mother needed treatment of some type. 
(Note: I suggested he contact the social worker and 
make his wishes known* This he did and the legal 
wheels were put into motion to remove John and his 
sister from the home situation.) 
Session 7 
John expressed relief that at last his situation would be 
changed. This session centered around his fear that the pending 
court action would make the rest of the proceedings collapse. He 
was very worried about the court's decision. The boyfs guilt 
about leaving his mother had partially subsided and he now was look¬ 
ing forward with delight to start fresh with his father in Pennsylvania. 
Session 8 
This was a short session and the fater was to be reunited 
with John at this time. Only happiness was expressed and the reunion 
went smoothly, 
CONCLUSION 
This was my last contact with John for he and his sister 
returned to Pennsylvania with the father, A second hand report 
from the S.P.C.C. said they were doing fine in their new environ¬ 
ment. The mother in this situation seemed greatly Unproved as a 
result of not having the pressure of the children on her mind. 
This was a case in which I could have become a manipulative 
force, efforts were in the other direction. \ did not make 
value judgment or advise which course of action the boy should 
follow. And I must repeat, the decision rested on the boy, for 
the courts could do little or nothing without the wishes of John, 
It was a complicated legal matter, i. did not become involved* 
My observation was that of the type of counseling he 
received gave him the opportunity to think out the problem in a 
non-judgmental atmosphere. The boy did work through a situation 
and had the capacity under adequate therapy to cope with his 
emotions and feelings. It is implicit to this therapy that the 
counselor sees in his client this ability to handle emotions and 
problems causing emotional upset* 
I should he obvious from reading the session descriptions that 
many opportunities aroso for the counselor to make Judgments, 
l believe because l did not do so, the boy's anxiety level and 
guilt feellngs were riot increased, but decreased beoauae the boy 
did the Judging and not the counselor. Over-manipulation of the 
client's attitudes and values leaves the counselor in a vulnerable 
position, for It may be the very fact that the manipulation 
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oooured, that does not provide growth for the ollent. Manipulation 
may produce quick, notloeuble changes, but I would ask for how 
long and how permanent. Manlpulut1 on of ollent la like not seeing 
the forest, but the tree* 
CHAPTER III 
COUNSELING ENVIRONMENT 
It would seem proper and desirable in a paper of this type, 
where we are talking about counseling theory and reporting on our 
effectiveness with its use, to draw some conclusions about counseling 
and make note of the possible implications that these conclusions 
might have on any future counseling we might engage in. 
I would first say that some of my apparent failures seemed 
due not to the techniques I used, but to the administrative setup 
in which I operated. Ity first conclusion is that to engage in 
successful counseling, your environment must be suited to that end. 
It seemed that many of my activities held a place of greater importance 
to my superiors than my counseling. This fact made my schedule one 
that did not lead to good planning of appointments. Many, many 
times I found myself having to cancel appointments because of 
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more ’’pressing problems.” Because I feel that we must have and 
display genuine interest in our clients, to cancel appointments 
seems to show our clients that we do not have this interest. I’m sure 
many of my clients felt that after all my other duties I would then 
see them and, therefore, either did not bother to try to see me or 
when they did, found many times I was not available, and therefore, 
believed I was not interested in them. This does not lead to good 
relationships with clients. 
If schools are going to employ trained counselors, then they 
must allow the counselors to do counseling, not as an afterthought 
or when all other things are finished, but as the focal point of 
their school activity. Time and time again, I felt certain I lost 
clients because of my having more ’'pressing" problems or duties 
to attend to. 
School administrators must take a close, long look at what 
services they want from their counselors. If cafeteria supervision, 
homeroom supervision, detention duty, clerical detail and other 
such unrelated activities to the guidance function are required, 
then it certainly seems unwise to employ people who have had training 
for other specific functions. In my experience and from conversa¬ 
tions with others in the field, the above mentioned activities 
not only enter into the counselorfs day, but in many instances 
occupied most of it. It would seem unwise to employ a mason to do 
an electrician's job, for even though a mason might get the work 
done, time and excellence would suffer from this unwise employment 
practice. I also subscribe to the notion that to hire a counselor 
to handle the types of activities I have listed above is very much 
like hiring a mason to do an electrician's job. 
Something must be done and soon to more clearly define the role 
of the school counselor, if the administrators and public want 
the services of a clerk, then a clerk should be hired, if they want 
the services that can be offered by a trained counselor, then 
the counselor must be given the opportunity to offer these services. 
There seems to be a very large gap between vrtiat the counselor is 
receiving as training in many universities and what he ultimately 
will be required to do on the job. This generalization does not 
hold true for all communities and all universities, but is sufficiently 
applicable to be of importance. The counselors role must be 
defined for if it is not, environment will remain,under which 
effective counseling is only available to a few, and possibly 
not to the ones that could benefit most* 
Having now looked at one of the exterior problems of counseling 
let us now look at some of the internal problems facing the 
counselor. 
CHAPTER IV 
IMPLICATIONS AND CONCLUSIONS 
Towards a Unified Theory 
Let us return to consideration of counseling theory and its 
implication for counseling effectiveness. We have all read that 
differing counseling theories seem to make little difference in the 
end product, when used by masters of each theory. The difference 
in outcome seems to show up when people of little experience use them. 
If this is so, we are again left with this question: MShall we 
become masters of one technique to the exclusion of all others or 
shall we take what is of importance out of all the prominent theories 
and incorporate them into our own set of counseling techniques?” 
If counseling effectiveness does not seem to depend entirely 
on technique, but to the experience of the counselor, the road to 
effectiveness can lead in more than one direction. Obviously, to 
become a master with a particular technique and truly live by the 
set of values that these techniques came out of, such as client- 
centered therapy, directive therapy, etc., will lead to effective 
counseling. The flaw I see in becoming to closely allied with one 
theory, is that the master of each theory has great experience and 
developed the theory over the years. He experimented, researched, 
etc., in an attempt to find a technique that would work for him. 
How are you to know if a set of values or a particular counselirg 
theory will work for you, if you have no experience in its use? 
However, this is not an argument for eclectic counseling, for I am 
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not sure that one person can become adequately prepared in all 
counseling techniques to perate effectively out of all of them. 
To repeat the point JaneWarters has made, let counselors start 
theorizing themselves. Let us experiment and use the techniques that 
work for us. 
We must not get entrenched in the arguments about techniques, 
but we must start to consider value systems, for it is out of his 
set of values that the counselor must operate. I firmly believe 
that counselors are much like musicians. To be a fine musician, 
one must have more than good mastery of technique, for this alone 
does not make a good musician. To be a good counselor, one must have 
more than a good mastery of technique, one must have the value 
system out of which good technique should come. 
I find myself in a dilema, for I am one who has prepared 
himself in one theory, but who also has interest in others. I have 
had the experience of being trained in the specifics, before the 
general. I must now become trained in the general in order to become 
the type of counselor I feel I should be. I must become familiar 
with many schools of thought and develop my own theory of counseling. 
This business of counseling is not yet to a point in its 
development where one can easily choose the correct theory for 
with experienced people, the technique seems to matter little as far 
as the final outcome. Much research is now going on and we must 
stay on top of the most recent research and participate in this 
research if possible. What we consider to be the best of all 
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possible ways to effective counseling, might be delegated to a place 
of less importance as a result of more research and expedience 
with other schools of thought. 
At this point Carl Rogers and his associates seem to be making 
the greatest impression on me. However, I am not at all sure this 
will be the case in the future, for I can truly operate as a client- 
centered counselor because my value system lets me operate best 
with these techniques. I find that I am at peace with myself when 
I operate in this manner. However, if more experience in other 
techniques does not violate my set of values or I see that I must 
change some values because of scientific evidence, I will change 
in favor of newer evidence and incorporate this material into my 
own counseling. 
The experience of counseling and writing this paper has led me 
to these final conclusions. One cannot operate under the status 
quo, for it should be evident from the references cited in the first 
chapter that this is a field that is moving very rapidly, and we 
cannot afford to stand still, thus not growing with it. If anything, 
the successes and failures that I have experienced have opened 
my eyes to this very real factor, change. Things are changing 
and we cannot afford to operate out of static conceptions. 
Values or philosophy have been prime considerations in this 
paper, one must be constantly evaluating his set of values and be 
able to look at them objectively, for we cannot really help others 
if we do not know ourselves. Certainly if one is going to 
52 
philosophize, then the value structure upon which a philosophy is 
built has to be apparent. One has to be willing to accept the 
fact that he may be wrong, before he can truly have positive 
regard for someone else. To have the notion that we are right in 
our approach and forever after we will operate from it, is in my 
estimation a very dangerous state of mind to allow ourselves to 
fall. If our approach is shown to be less effective, then we should 
be able to accept new approaches without this being a traumatic 
experience. We should not become dogmatic in our counseling 
philosophy. 
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